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March 2, 2016 
 
EDUCATION COMMITTEE TESTIMONY 
Re: Senate Raised Bill 317, An Act Concerning Dyslexia 
 
Dear Members of the Education Committee: 
 
As a Professor of Reading, the Director of a graduate Reading and Language 
Development program, and an independent educational diagnostician specializing in the 
identification and remediation of reading disorders, including Dyslexia, I felt compelled 
to share my support for Raised Bill 317, with amendments.   
 
Remedial Reading and Remedial Language Arts Specialists are charged with “remedying” 
students’ reading and language arts deficits.  Theoretically, this population of students 
can consist of up to 20% of a school’s population.  When one considers the nature of 
disordered readers’ profiles, it’s important to note that the most prevalent presentation is 
one that features difficulty at the level of word reading, both in terms of reading accuracy 
and reading fluency.  This profile, coupled with an underlying deficit in how it is that a 
student perceives and is able to manipulate the speech sounds of spoken language, 
happens to also be characteristic of students with Dyslexia.  In short, if a school’s 
curriculum is effective, the majority of students that Remedial Reading and Remedial 
Language Arts Specialists will serve present with profiles similar or equivalent to that of 
Dyslexia. 
 
Having prepared graduate Special Education and graduate Remedial Reading and 
Remedial Language Arts candidates in reading assessment and intervention practices for 
the past fifteen years, I can assure you that a single course cannot meaningfully prepare 
candidates in the diagnosis and remediation of Dyslexia.    
 
Candidates must master numerous concepts, skills, and strategies when learning how to 
diagnose Dyslexia and how to remediate the reading profile common to this presentation.  
Acquiring a new concept, skill, or strategy is best done according to a systematic, explicit 
approach and according to what is referred to as a gradual release model.  This is a model 



that is widely supported by evidence, and is reflected for example, in Connecticut’s own 
Common Core of Teaching Standards.  A gradual release model of instruction is 
sometimes described rather simply as the “I Do”, “We Do”, “You Do” model.  This 
model allows students to: (a) observe the educator explain and model a new concept, skill, 
or strategy (b) practice applying the new concept, skill, or strategy with educator 
guidance; and, (c) eventually, apply the new concept, skill, or strategy independently.  
One can imagine the time that it takes to responsibly prepare candidates in this manner. 
 
Fortunately, Connecticut does not have to relegate the identification and remediation of 
Dyslexia to a single course because our existing Remedial Reading and Remedial 
Language Arts certification requirements includes ample coursework slated to address 
assessment and intervention practices.  Refining these coursework requirements to allow 
for distributed coverage and supervised practice opportunities concerning the 
identification and remediation of Dyslexia will not only allow programs to successfully 
engage candidates according to a gradual release model, but will also provide candidates 
with multiple opportunities to establish a strong knowledge and skill base that will serve 
the great majority of off-track readers in their respective schools.   
 
It is perhaps worth noting that curriculum revision efforts will not cost the state any 
monies, as curriculum development and revision is one of the primary responsibilities of 
higher education faculty.  It is expected that we are to routinely engage in these efforts 
while also meeting the concurrent teaching, scholarship, and service requirements of our 
appointments. 
 
I do hope that the Education Committee will add language to Raised Bill No. 317 that 
helps to ensure that Connecticut’s Remedial Reading and Remedial Language Arts 
Specialists are adequately prepared to identify and remediate Dyslexia. 
 
I thank you for your commitment to supporting the diverse literacy needs of 
Connecticut’s children, and the educators who strive to serve these needs. 
 
Sincere regards- 
Jule McCombes-Tolis,Ph.D. 
Connecticut Certifications: 102, 065 
 


