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Good afternoon Senator Gaffey, Representative Fleischmann, and members of the Education
Committee. My name is Paul Copes and I am the Director of Education for the Community
Renewal Team and am here today to speak on behalf of the CT Association for Community
Action (CAFCA) and submit testimony on the Governor’s proposed recommendations regarding
early childhood education.

CAFCA is the statewide association of CT’s twelve Community Action Agencies (CAAs) which
are the federally designated anti-poverty agencies. Community Action Agencies are the largest
providers of early childhood education in the state. Last year we served more than 6,300 children
through Head Start, Early Head Start, DSS Child Care, and School Readiness.

There is a crisis in our low-income communities, especially our urban areas, because thousands
of children are not getting the comprehensive early childhood services they need to succeed in
school and in life. We applaud the recommendations of the Governor to substantially increase
funding for early childhood education and to equalize the rates between School Readiness and
DSS Child Day Care. However, these recommendations are leaving out a vitally important
program that is designed specifically to help our most vulnerable low-income families: Head

Statt.

You previously heard eloquent testimony from a former Head Start parent, Gwen Eaddy, about
how effective Head Start was in helping her and her family move out of poverty. Head Start and
Early Head Start are both two-generation programs that serve children and parents. They seek to
promote positive child development through education, health, dental and other services, and
support their parents by promoting the family’s self-sufficiency and healthy functioning and
providing access to education, job-training activities, and other services.

There is research that demonstrates the education level of the mother strongly correlates with the
vocabulary, and therefore the educational success, of the child. Therefore, it only makes sense to
invest in programs like Head Start and Early Head Start that work with both the child and the
parent to improve educational, life and family outcomes.

CAFCA recommends expanding state Head Start funding by $10 million over two years and
target this to the Community Action Agencies in order to provide the wrap-around services that
make Head Start so effective. This proposed increase will provide services to children on the
CAA waiting lists (675 children), expand Early Head Start services, and help restore services
that have been cut as a result of federal budget cuts and years of flat state funding.

Don’t ignore the effectiveness of the Head Start and Early Head Start model. The Perry
Preschool Study that researchers use to promote the return-on-investment of early childhood



' _educatlon is based upon a comprehens1ve mode] that 1nc1uded home visitation. It was more
_51m11ar to Head Start than to any other program. In order to get those benefits.the state needs to
1nvest in the ri ght approach the Head Start approach ' : :

_Head Start meets h1 gh standards of perférmance, undergoes a rigorous federal assessment every

three years, and- reports comprehenswe outcome data to the national reportlng system. Expanding

Head Start is a cost-effective investment because the programs already have the infrastructure,
assessment and outcome report1n g systems in place S : ’

_b Thank you for the opportunlty to. testlfy today and thank you for your commitment towards
‘improving the educational outcomes of our low-income children. Ive attached additional
information and research that supports our posmon and I d be happy to answer any questions at -

i "thls t1me



* Why Head Start and Early Head Start Works

- The success of Head Start and Early Head Start is explained by the vast amount of research
conducted on both programs. Head Start and Early Head Start-are both two-generatlon programs- ;
_ that serve children and parents. Head Start and Early Head Start seek to promote pos1t1ve ' ’
~ development in children by providing services to the children, supporting parents in their
parenting, and promotmg the family’s self-sufficiency and healthy funct1on1ng by. prov1d1ng
access to educatlon and job-training act1v1tles and health services. L . S

The 2005 Head Start Impact Study found )
X3 Statlst1cally significant positive impacts for 3- and 4- year-old chlldren enrolled in Head =
‘Start on pre-reading, pre wrltlng, vocabulary, and parent reports of ch1ldren s l1teracy

- skills.

e A higher proportion of Head Start parents read to their ch1]dren more frequently than L |

- - those parents of children who were not enro]]ed in Head Start. . .
e - Head Start centers were rated as havmg a h1gher level of classroom quahty than other ,
centér-based Pre-K classrooms, state-funded Pre-K classrooms and pr1vate Pre-K o
classrooms, as measured by their ECERS-R scores. - x R
e Head Start, for the most part, offers a more comprehens1ve set of h1gher qual1ty serv1ces
~than most state Pre-K programs have : ' o . :

F undmg Cuts to Head Start lead to reduced services & long wamng llsts
e  Federal Head Start funding was cut by 1%, and with level funding for the prev1ous 6
- years, it actually represents a reduction of about 1 1%. - ..

e State Head Start funding has been reduced by 19% from 2003 to 2006 when o
© adjusted for inflation. : :
e These cuts have had a serious negat1ve impact on our programs F or example one o

program had to cut the length of the day from 9 hours down to 6, one program went from: ,
~ a5 day week to a 4 day week, another program had to close c]assrooms, and almost all -~
-~ . programs have had to eliminate transportation, further reducing access to the program..
¢ Al CT Head Start programs have long waiting lists. Currently, CAAs that operate these -
' - programs have about 365 children on the waiting list and about 310 1nfants and toddlers .
on the waltlng list for Ear]y Head Start ‘ ' ‘ - =

o Head Start and Early Chlldhood Outcomes reported in 2006 by CT CAAs _
e 6y 376 ch1ldren attended qual1ty preschool programs that developed school readmess

. skills.
& 5303 children obtained appropnate 1mmumzat10ns and medlcal care
‘e 2,465 children obtained appropnate dental care. S
e 6,106 adults demonstrated 1mproved family functlomng as a result of counselmg and/or o
' c]asses and other supportlve serv1ces L a L



: "Fundmg Reductions have already hurt Head Start '
Despite these very positive results, federal Head Start fundlng was recently cut by 1%, and w1th
- level funding for the previous 6 years, it actually represents a reduction of about 11%. State
" - Head Start funding has been reduced by 19% from 2003 to 2006 when adjusted for
_inflation. These cuts have had a serious negative impact on our. programs For example one
- program had'to cut'the length of the day from 9 hours down to 6, one program went from a 5 day -
- week to a 4 day week another program had to.close classrooms, and almost all programs have -
" had to eliminate transportation. And, of course, with such cuts it is almost impossible for an
anti-poverty agency to prov1de even a basic cost-of-living increase to our Head Start teachers and

aldes

. We strongly encourage the General Assembly to think careﬁllly' aboutVWher_e'-t_hey allocate - -
- limited resources. We believe that resources for pre-K should be focused on proven models like
Head Start and Early Head Start that prov1de comprehenswe fam1ly serv1ces such as dental, '

) .-health 11teracy and parentlng skllls

o Research confirms the lmportant role that parents play in a chlld’s educatlon A recent -
_NYT-article by Paul Tough (November 26,2006) summarized this research: Each child’s

vocabu]ary was correlated to one factor: the humber of words the parents spoke to the ch11d

‘e College-educated parents directed an average of 487 “utterances to. the1r ch11dren each " o

© . hour; welfare children heard 178 utterances per hour. :
‘e There wasa large difference by class i in the number of “dlscouragements” a.child heard
. compared with encouragemients: by age 3, professionals’ children heard about 500,000
: encouragements and 80,000 d1scouragements welfare chlldren 75,000 encouragements

and 200,000 d1scouragements

. 'Researchers found that language exposure in early chlldhood correlated strongly w1th IQ L

~» . and academic success later. _ :
e Middle class parents.raise their ch11dren dlfferently that poor parents do, g1v1ng them
' - many advantages in conﬁdence in later 11fe ' R s

Slmply relymg on a part—tlme educatlonal program that has no famlly development
- component will not provide the state with- the results that are needed. To reducethe ~ - - .
~ significant disadvantages that poor chlldren start with will require a comprehenswe approach that .
‘works with parents to lmprove their parentlng skills and life prospects: Low-income families - . °
“ need a full-day/full-year, compensatory model for early childhood education, a model such as . :
‘Head Start and Early Head Start that supports family development, hteracy, parenting educatlon e
- and empowerment. None of the other preschool options available offer this comprehens1ve ‘
- approach to breaking the cycle of poverty: That is why we recommend a 51gmﬁcant state -
" investment in Head Start and Early Head Start as the most cost-effectlve approach to achlevmg

) the des1red results



